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The United States educates roughly 7 million students with disabilities ages 3-21 annually, yet although this number represents approximately 14% of the national population, the needs of these individuals, their families, educators and administrators tasked with supporting them were not met in March, 2020 when schools abruptly shut down to face to face instruction and these students are continuing to be disproportionally impacted. While the deliberate focus on providing equal access and opportunity for students with disabilities has been as focus on education for decades, it wasn’t until the 1970s that it became a legal responsibility via federal legislation. The rights of people with disabilities did not have specific notation in federal legislation until the passage of the Rehabilitation Act (1973), more specifically Section 504 of the Act mandates nondiscrimination for people with disabilities in educational programs if those programs receive federal funding. This act of then followed by the Education for All Handicapped Children Act (1975) which guarantees a free and appropriate public education (FAPE) for every child with a disability in the United States. These landmark federal legislations have changed the way that students with disabilities are educated in the United States, by mandating that disabilities be better identified and treated and that families of children with disabilities be able to exercise their right to due process. 
Federal legislation such as these landmark acts marked the beginning of mandates in equality and access for students with disabilities, yet in early 2020 that all came crashing down with the COVID-19 pandemic, without the means to ensure students with disabilities were given access to their accommodations, modifications and resources, the field of special education was thrusted back into the era before Americans Disabilities Act, 1990 (ADA) and Individuals with Disabilities Education Act, 1975 (IDEA). A time when the system of accountability didn’t exist for all and the rights of all we’re not ensured. 
Just as society continues to use the atrocities of Willowbrook State School (1947-1988) to discuss its impact on special education decades after its exposure and subsequent closure, it is likely that the impacts of COVID-19 on all students, particularly those with disabilities, will also be discussed for decades to come in an effort to avoid these types of inequities again.  
A review of the literature coupled with extensive public data analysis from local, national and international organization has uncovered that the COVID-19 pandemic has exposed a number of shortcomings, risks, and inequalities in the education of students with disabilities within the United States and across globe. Although legislation protecting all students ages 3-21 with disabilities has been in existence for many years, prior to the pandemic, the educational systems failure to protect learners with disabilities due to receiving substandard education is well documented (https://www.nysed.gov/special-education/impartial-hearing-reporting-system). Impartial hearings focused on protecting due process for students with disabilities who often remain segregated from their typically developing same aged peers, range for an inability to provide consistent and appropriate access to related services to improper class ratios have been a national concern even prior to the COVID-19 pandemic, however with the lack of both access and resources has only proven to exacerbate these ongoing concerns. 
In their study comparing impact of COVID-19 on basic needs access among households with and without disabled individuals, (Streuli et. al, 2023). The findings of this study confirmed the assertion that the COVID-19 pandemic disproportionately impacted individuals with disabilities and for those who are part of marginalized communities, often already denied access to the resources and opportunities necessary to ensure health equity before the pandemic, these individuals and families were particularly impacted. Using an online survey distributed to households with children enrolled in one of 30 socially vulnerable elementary or middle schools in San Diego County, California, this study found that of 304 participants, 41% had at least one disabled household member. Furthermore, participants who reported having a disabled household member were more likely to report challenges accessing basic needs, such as food, housing, healthcare, transportation, medication, and stable income during the pandemic. The findings of this study hold important implications for the disproportionate impact of COVID-19 on disabled people, and without access to formal brick and mortar educational settings and resources, the already wide achievement gap became even wider for students with disabilities and those without the means and resources to continue servers, simply went without. While both peer-reviewed studies and national surveys focused on undercovering the impact of COVID-19 on school aged children and individuals with disabilities have been and continue to be conducted, there are still many unknowns, will this newly widen academic gap narrow in years to come, what can be done for students with disabilities left without services as they transition from students to young adults, what long term impact will COVID-19 have on students with disabilities.  

Effects on Children. 
Although students have returned to “pre-pandemic” status once again and students have been able to resume in-person class structures, the impacts from COVID-19 are far from behind us. Students with disabilities, particularly those from historically marginalized subgroups, continue to experience the detrimental effects from the COVID-19 pandemic. As more studies continue to focus on the long term impacts of the pandemic, findings point to lack of access to services, ineffective remote instruction and the critical impact social distancing had on skill development as major contributors to why students with disabilities are now presenting with delays and disabilities in different areas of development such as language, social and emotion development in addition to their previous diagnoses (Pattnaik, Nath and Nath, 2022; Institute for Information Technologies in Education, 2021; Lipkin and Crepeau-Hobson, 2022). 
 	In 2021, under executive order, Supporting the Reopening and Continuing Operation of Schools and Early Childhood Education Providers, President Biden expressed our nation’s commitment to students across the country: “Every student in America deserves a high-quality education in a safe environment” (p.i, 2021). In this 61page report the US Department of Education outlines the disparate impact of COVID on students and the role Civil Rights plays in addressing these devastating outcomes. 
This report utilized sources that examined student outcomes from mid-March 2020 when schools abruptly navigated to remote instruction during the lock down until mid-April 2021 when schools embraced a “post-pandemic; return to normal”. The report identified eleven observations that highlighted the impact on students from K-Postsecondary. Observations 4 and 11 specifically focus on the impact on Students with Disabilities. It should be noted that often times students with disabilities have intersectionality with other marginalized groups noted in these observations, such as students of color and English Language learners.  
OBSERVATION 4 (K-12): For many elementary and secondary school students with disabilities, COVID-19 has significantly disrupted the education and related aids and services needed to support their academic progress and prevent regression. And there are signs that those disruptions may be exacerbating longstanding disability-based disparities in academic achievement. 

OBSERVATION 11 (postsecondary): Students with disabilities in higher education are facing significant hardships and other barriers due to COVID-19, threatening their access to education, including through remote learning, and basic necessities.

This report notes that once again, disparities for students with disabilities existed long before the COVID-19 pandemic came into play and the gap between the promise of equal education and the reality of unsuccessful implementation is ongoing. For example, in the 2019 fiscal year, prior to the COVID-19 pandemic, the U.S. Department of Education Office of Civil Rights (OCR) addressed complaints to more than 7,000 violations of students’ rights to equal access to their schools’ educational programming and other activities under Federal disability-discrimination laws. The most common claim noted in the report, which accounted for more than 3,300 of the disability-related allegations in K-12, was that a school had denied a student a Free and Appropriate Public Education (FAPE). Claims included that: “Schools had not implemented all of the services called for by students’ Individualized Education Programs (IEPs) or plans developed under Section 504; Students with disabilities had been placed in inappropriately restrictive educational environments, apart from students not identified as having disabilities; and Students were inappropriately restrained, secluded, or wrongly disciplined due to behavior related to their disability” (p.22-23).
While pre-pandemic disparities are important to note, it is clear from the evidence in this report along with additional public data, the disruptions caused by the pandemic also widened this gap. While all students felt these disruptions, students who require individualized instruction and many districts “cited a variety of logistical and instructional factors made it more difficult to deliver special education services during distance learning” (p. 25). Parents additionally expressed their frustration with the lack of resources and in a survey conducted in May 2020 with 1,594 parents through the advocacy group Parents Together, only 20% of respondents said their children were receiving the services called for by their IEP and 39% reported receiving no services at all (Parents Together, 2020; Levine, 2020; Maher, 2020; Weir 2020). This survey data in conjunctions with another larger-scale online survey of more than 80.000 secondary and upper elementary students continued during the Summer, 2020, where evidence emerged that students with disabilities may have been facing more mental health challenges than their peers and more generally having less positive experiences with schoolwork than other students and these related challenges have reportedly persisted through the 2020-21 school year with students with disabilities reportedly failing more classes than years prior to the COVID-19 pandemic. 
While the work of this report from the US Department of Education was important in evidencing the inequities and highlighting the general and overarching themes of disparities, it does little to identify the specific areas and levels of negative impact the lack of resources and access had on students with disabilities as they relate to academics, behavior, mental health, social emotional learning and language development. The question left to answer is what is the extent to which these students have regressed, and will they be able to close this additional gap prior to ending their Pk-12 journey? Without the proper mechanisms in place to ensure students with disabilities received FAPE, children once again went “uneducated” without tracking there was no way to ensure the quality, quantity and efficacy of education, and without the ability to check on the welfare of students, parents and schools sited lack of Wi-Fi, working devices and other reasons for not ensuring education, while this was often the factual case for many, it highlighted that those with language and financial barriers slipped further through the cracks created by the pandemic.
Impact on Academics. Although to date several studies highlighting the impact of the COVID-19 pandemic has had on student academic progress, there continues to be little specific research on how students with disabilities have been impacted as a subgroup. In their report, which compiled hundreds of studies and convened panels of experts to interpret what the data collected, Morando-Rhim and Ekin (2021), found that less than 20 percent of the literature in our review even made references to the experiences or outcomes of students with disabilities. Moreover, the data collected and analyzed do not differentiate data by individual disability category or the level of service provided with the term “disabilities” only being used as a homogeneous reference to all students in receipt of special education services. This term does not, however, account for the broad range of student profiles and individual student needs that exist across the spectrum of children and adolescents in schools. Because students with disabilities participate in range of classes from general-education with minimal additional supports, Inclusive co-teaching, related service push-ins and pull outs, self-contained classes, students who use adaptive technology to participate and residential programs, a single term “disabilities” does not adequately define the data that has been collected or fully tell the story of the impact COVID-19 has had on educational outcomes for students with disabilities. 
As the US Department of Education (2021) report highlighted in Observation 1 for all students, widespread barriers caused by lack of access to effective education evidenced that the pandemic negatively affected academic growth by widening pre-existing disparities. In core subjects like math and reading, students might be falling even further behind pre-pandemic expectations. While this report observation sites findings for all students, Blad (2022) argues that the academic fallout has been particularly grim for students with disabilities in the area of academics, as she cites, the data from the National Assessment for Educational Progress (NAEP) shows that average scores for 9-year-old students in reading and math fell following the pandemic. Stelitano, Ekin, and Morando-Rhim (2022), analyzed these data along with over 100 research articles, national statistics and other reports collected from 2020-2022, their reports illustrated that on average, scores for students with disabilities dropped by 8 points in math between 2020 and 2022, compared to 7 points for non-disabled students, and by 7 points in reading, compared to 5 points for non-disabled students. These score declines represent the only decline in math scores since testing started in 1973 and the largest drop in reading scores since 1990. Average scores for students with disabilities were already substantially lower than those of non-disabled students in 2020. 
Individual reading and math scores are not the only area of academic success that saw a direct hit as a result of the COVID-19 pandemic and move to remote instruction, graduation rates saw and have continued to see a decline, as she outlined in her study, Blad (2022), cited the data from an analysis of state data which found that 31 states saw drops in overall graduation rates for the class of 2021, compared with 14 states for the class of 2020. This data also showed that twenty-two states saw declining graduation rates among students with disabilities in 2020-21, compared with 10 states prior to the COVID-19 pandemic and school shutdown. 
Challenging Behaviors and Social Emotional Impact. Initial research suggests that the trauma associated with the COVID-19 pandemic and the changes in and lack of community services and supports for students with disabilities may trigger or exacerbate preexisting vulnerabilities, thus further widening the gap behaviorally and academically for these students (Marazziti et al., 2020).
While the academic impacts of the COVID-19 pandemic are noteworthy and important aspects to consider, they are not the only ways in which students with disabilities have been impacted in the classroom and at home. Factors such as loss of routine and structure for some students with disabilities meant that challenging behaviors made learning near impossible, coupled with the lack of supports such as those ensured by Behavior Intervention Plans (BIPs) and IEPs have further contributed to the devastating impacts of the COVID-19 pandemic. For many students, even the return to a familiar schedule is not enough to counteract the detrimental effects of losing them to begin with, thus many students have suffered behavioral regression that have forced them to re-learn self-copping and regulating strategies to function in the classroom environment once again. 
Due to the nature of special education and the characteristics associated with many students supported by those services, a hallmark strategy of educating students with disabilities is the focus on consistency and structured routine, the school shutdowns during the COVID-19 pandemic ended that for students and due to the abrupt nature of both the pandemic and the widespread school closings, there was no time to prepare students to transition into a remote environment, this meant students were often left feeling higher levels of anxiety and inability to pivot into a new learning environment, it also left parents and caregivers solely tasked with the mental and at times physical responsibility of supporting their child(ren) emotionally, physically and academically. Jobs typically filled by multiple professionals were now the burden of individual families who are not typically skilled in providing these types of support in an academic setting.  
In their study, Ma, Wang, Qi and Wang (2020), surveyed 457 parents of children with intellectual disabilities (ID) in provincial regions across China, to determine the impact of COVID-19 on students behaviors, findings illustrated that while some factors such as sleep, communication and diet had positive outcomes from the pandemic, over one-third of the students exhibited problem behaviors such as hyperactivity with a significant correlation being found between affect and behavior. As a result of this lack of routine, parents were forced to develop informal coping measures to address problem behaviors. In a smaller scale study in the Turkey, Mete Yesil, Sencan, Omercioglu and Ozmert, 2022, focused on the emotional and behavioral challenges of 116 children ages 4 to 6 years, who received special education. In their findings, it was determined that the COVID-19 pandemic negatively affected the families at a rate of 94.6%. Similarly, to Mai et al (2020), while there were some positive effects on the quality of family relationships, such as one-on-one time duration with the mother and father increased (73.5% and 66.7%), reading books (40.6%), and playtime (17.2%), the overall impact on students behavioral functioning was negatively impacted. As mentioned previously, the use of a structured routine is a key component for special education and a focus for supporting positive behaviors in the classroom, however in their findings, Mete Yesil et. al, (2022) identified that 76.5% of the children’s daily routines worsened, with the median screen time increased from 1 to 3 hours. Both studies highlighted that while the lockdown and school closings did allow families to spend more time together, due to the challenges for students with disabilities, replicating the extensive supports found in the special education classroom proved a difficult task and students experienced regression in their ability to maintain their routines and therefore social emotion development suffered. Without the extensive resources needed to recreate the classroom environment at home, parents were forced to create informal strategies and coping mechanisms to survive the daily stress and anxiety for their child(ren). 
The concern of social and emotional impact on students because of the COVID-19 pandemic were explored by Lipkin and Crepeau-Hobson, 2022, their qualitative study focused on 15 participants parents of children with a range of disabilities, including Autism, Down Syndrome, ADHD, and learning disabilities. The analyses revealed four major themes: school connection, virtual learning, potential impacts for students, and managing change. Although some positives such as self-paced lessons and limited distractions from other students were cited by parents, the loss of school connections and stress of maintaining academic momentum outweighed the positives mentioned. Additionally, parents noted that a lack of stimulation from moving around the classroom, transitioning to activities and interaction with others resulted in students’ sensory regulation being “messed up” and this led to additional stress for both the student and parents. One parent noted their child would disengage and cry. 
While some parents reported seeing the increase in challenging behaviors during the initial lockdown, for many students with disabilities, the impact of lost routine and structured support has created more lasting concerns. For some, the return to “normal” has seen an even sharper rise in challenging behaviors as these students must relearn how to function in school settings once again. In large cities such as New York City, student suspension rates rose a staggering 27% in the 2021 academic year following a return to schools (Zimmerman, 2023). The New York City statistics follow a May 2022 National Center for Education Statistics survey that found more than 80% of public schools had noticed slower behavioral and socio-emotional development in students amid the pandemic — and as educators on the EAB survey reported smaller but still notable increases in observed bullying and violence. (Shen-Berro, 2023). Unfortunately, not enough specific data regarding challenging behaviors for students with disabilities have been collected and analyzed following the return to in-person instruction, national and local data have shown an increase in school suspensions, school fights, and overall increased in student disciplinary referrals. It is unclear from the data if these incidences have disproportionately impacted students with disabilities and additional target studies are needed.

Effects on Families and Caregivers:
Although the IDEA passed into federal law in 1975, for over two hundred years after the United States was established in 1776, little was done to advance the rights of its disabled students. During this time, millions of children were denied adequate schooling before legislation to ensure equal educational opportunities for special education children began. Also, during this time, the burden of raising, supporting, and educating these children fell almost exclusively on families, unless the child was placed into a care facility or publicly run institution. Now, 45 years after IDEA ensured all students an appropriate education in the United States, families were once again left with the burden of raising, supports and educating their children. During the COVID pandemic, parents were left to find related services, and childcare or potentially not work, this resulted for many in either a financial drain for private services or no services at all. 
The impact on families of students with disabilities as result of school closures was not as simple as having a school aged child(ren) sit in front of computer for instruction or a tv for a movie in order to work or keep the household running, families who rely on related services, routine, respite workers, day habilitation and numerous other related services were left in a particularly difficult and lonely situation during the lockdown and remote instruction. For many the regression of skills during this time has still not rebounded to a pre-pandemic level for their child/children with disabilities even though most students have returned to in person instruction. 
As previously mentioned, routine and structure are key components to the special education classroom setting and when these routines are disrupted so is the ability to learn both socially and emotionally and academically. When classrooms were closed, parents were focused to create the missing routines for their child(ren) and as a they struggled through a trial-and-error process to find what works and what does not work. Parents had to encourage their children to engage with virtual education initially and then in-person education that looks much different than it did before COVID-19. This additional burden left parents as not just caregivers but also, the teachers, the lunch monitors, the school nurse, related service providers, all of this on top of tending to their own jobs, roles and responsibilities as an employee.  
Social and Emotional Impact: In their study, Rakap, et al., 2022, survey data were collected from 824 parents of children with disabilities in Turkey to examine the direct and indirect impact on family quality of life during the COVID-19 pandemic. The results of these surveys indicated that the COVID-19 pandemic has a significant total effect on family quality of life as it relates to perceived social support, parent self-efficacy and psychological resilience of parents. Although the research in this topic is relatively new, numerous studies have been conducted to measure the impact COVID-19 has had on the social and emotional well-being of parents, in particular those parents of students with special needs who have the added burdens of care. Findings of these studies have shown that the rapid changes in social life associated with restrictions put in place to prevent the spread of COVID-19 virus resulted in increased anxiety in families of children with disabilities and negatively impacted the mood and behaviors of both children and their families (Asbury et al., 2021; Gayatri & Irawaty, 2021) 
	In 2022 study by the National Institute on Health (NIH), Hochman, Shpigelman and Holler found that COVID-19 had a disproportionate and unprecedented impact on children with disabilities, their parents and families. This study highlights that while all parents experienced higher levels of stress and concern during the lockdown, parents of students with disabilities experienced greater levels of concern, stress and pressure to reconcile their caregiving role with their paid employment compared to parents of children without disabilities. Due to the nature of how students with disabilities are educated, COVID-19 thrusted a disproportionate number of families of students with disabilities into financial and emotional hardships with the stress of how to provide the supports of their child(ren)’s IEP. Without the resources of a school the interventions designed help ensure an equal educational opportunity through Individualized Education Programs (IEPs) developed and implemented by the child's school team of special providers, the burden feel squarely on the families (Lipkin &Crepeau-Hobson, 2022).
What was also determined is that the impact of COVID-19 on the families of students with disabilities is not only felt in the United States, rather findings show that, “The Covid-19 pandemic has been one of the most significant events affecting the largest number of countries at the same time around the globe” (Sakarneha, 2021 p.1). 

Effect on Disability Resource Professionals 
During the move to remote instruction, some services students desperately needed were not conducive to a remote environment, in particular Physical Therapy (PT) and Occupational Therapy (OT) which require physical support. This deficit continued even when in-person instruction resumed as the mandates for social distancing does not support students who require physical prompting and supports whether it be learning how to safely navigate stairs, hold a pencil or learning important Adaptive Daily Living Skills (ADLs) such as buttons and zippers for dressing and toileting. Thus, these necessary services cannot exist in a world or academic environment of social distancing thus staff and teachers were forced to decide between the risk to their own health and providing necessary support. 
Similarly, to the extent that COVID-19 added risks for professionals in the medical community, special education teachers and students required taking on this additional burden or proper education did not exist. For medically fragile students, families had to wrestle between health and education. 
In their work utilizing national survey data, the work of Aquino & Scott details the academic and access challenges for students with disabilities, created by the pandemic as they are perceived by disability resource professionals, this group includes, special education teachers, related service providers, and paraprofessional, health services, counseling, and support staff. Data included in their study capture disability support service challenges at two unique timepoints during the COVID-19 pandemic—May 2020 [n = 535] and January 2021 [n = 631]. Disability resource professionals reported there was difficulty in the initial months of the pandemic for students with a documented disability to gain access to assistive technology in the new remote academic setting and receive testing accommodations within the remote environment. While access and resources did show improvement over time, a portion of the surveyed noted there were no observed improvement in the communication with instructors as well as a worsening of conditions for students with disabilities throughout the pandemic related to access to counseling and mental health services (Aquino & Scott, 2023).
Effect on classroom teachers and paraprofessionals: When classrooms across the globe pivoted to remote instruction without much more than 24 hours of notice, teachers were tasked with the seemingly impossible task of providing instruction in a new remote classroom environment. For special education teachers and paraprofessionals who rely on 1:1 individual instruction and opportunities to support students with physical, verbal, gestural and other prompting, this task became even more difficult. Having to pivot to remote instruction when some needs are not conducive to that type of teaching, 1:1, hand over hand, physical prompting, not being able to “circulate a room” so either having private zooms for only part of the day with each child or navigating group instruction. Additionally, teaching in the siloed remote environment also meat special education teachers and paraprofessionals were not able to effectively collaborate with related service providers to link supports to academic instruction, no way to ensure services are being provided. Teachers cannot collaborate in the same way or dovetail instructions. 
In 2021, the New York State Office of the State Comptroller drafted a report that outlined the impact of COVID-19 on students with disabilities, the report points to several factors of remote learning which led to a reduction in special education programs, supports and related services that students with disabilities need to meet their educational goals. New York City, reported in November 2020 that as much as 46 percent of City students with disabilities received only part of the interventions specified in their IEPs or none of their required support at all. Also, school districts and teachers acknowledged that staff reallocation, shortened school days and reliance on home caregivers to assist in providing specialized instruction all contributed to significant difficulty in providing special education in a manner that meets the unique needs of each student with a disability (Office of the State Comptroller (2021). 
Effect on Related Service Providers: Similarly to classroom teachers, related service providers were also deeply impacted by the shift to remote instruction and subsequent use of social distancing in schools left these professionals with a compromised situation that did not permit then to fully provide the necessary supports for students with disabilities. During this time, many students with disabilities were unable to receive IEP-mandated supports in the manner they were intended. In many cases, related services and therapies that typically require hands-on, face-to-face interaction or specialized equipment – like occupational or physical therapy – had to be provided remotely, which may have limited their effectiveness (United States Department of Education, 2021).
In addition to the loss of effectiveness and skills for students with disabilities, related service providers who are often subcontracted in school districts or work hoursly via independent agencies experienced a loss as well, with the loss of clients, loss of income, loss of skill gains also there are no means of ensuring equality and assessment data was not valid or reliable at this time. Parents inherited this additional burden of instruction and this transitioning of therapeutic services to remote delivery during pandemic has placed an inordinate burden on parents as many parents have been tasked with delivering therapeutic interventions in the home and/or asked to invest significant time and effort into facilitating their children's telehealth‐based services (Cacioppo et al., 2020; Neece et al., 2020). When therapeutic services shifted to an in-home remote model of delivery, parents and service providers were not the only ones impacted, the children receiving the services also struggled with this unfamiliar environment. The work of Pinkerton et al., 2021 found that about 42% of parents reported that their child struggled to effectively interact with telehealth (remote) services citing the difficulty to engage with telehealth was largely a result of a child's young age or specific needs. One example one parent cited, her son’s low core strength was a factor and sitting at a computer without being held was a challenge, additionally he became bored without an actual therapist and at times refused to participate. This refusal to participate and lack of engagement were not factors prior ot the COVID-19 shutdown and subsequent remote therapy sessions. 
	Effect on Administrators and School Leaders: Another stakeholder not always included in these research and data collection are the administration and school building and district leaders tasked to ensuring all students would continue receiving a quality education during the COVID-19 pandemic and school closures, however, this because a difficult task given the large numbers of students who would fact additional obstacles during this time, students without proper internet, technology, access and those with disabilities created additional obstacles for leadership as well. In the spring, 2020 when schools closed due to COVID-19, the federal government declared that there would be no special education waivers, which meant that all components of the Individuals with Disabilities Education Act (IDEA), all required timelines, services, and regulations remained in force during the school shutdowns, and subsequent social distancing in schools (Nelson, 2020).
However, this did not mean that in the case of individual school districts across the country, leadership did not try to loosely interpret these regulations, for example, The Massachusetts Department of Elementary and Secondary Education (formerly the Department of Education) said schools could provide a modification to the IEP in the form of a remote learning program, which was to be submitted in writing to families. However, unlike the IEP, the remote learning plan did not require any kind of sign-off from parents. As a result, without proper oversight, many schools provided extraordinarily little in terms of special education. Some parents did not have the knowledge of what timelines were and were not enforced for special education evaluations and meetings thus, schools were postponing annual reviews, triennials and other critical evaluations and parents did not know their rights (Nelson, 2020). 
However, are schools returned to “normal”, parents began to question the practices of schools and school districts during the COVID-19 pandemic, and began to take action against the improper handling of their child(ren)’s education. Although parents can wait upwards of a year or more for a case, in cities such as New York City, the country’s largest public school district, impartial hearing cases have skyrocketed following the school closings and improper handling of student IEPs placing a additional strain on an already strained system.  
Conclusion
Just as many watershed events in the history of education both in the Untied States and throughout the world, the COVID-19 pandemic and its subsequent impacts on the education of students with disabilities will continue to impact the future of education for many years to come. While on the surface the impact may have appears contained to the individual students who are served by special education and related services, it is clear through the extensive research and data analysis that the stakeholders involved is far more extensive. 
Similarly to how we have learned from previous impacts on the education of students with disabilities, both created and naturally occurring, the lessons learned will help to improve the supports for students long term. 
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